
Why  Teach About The  

Holocaust? 
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WHY DIDN’T PEOPLE JUST LEAVE? 
 
 
Materials: 

• Documentation Required for Emigration from Germany  

•  Documentation Required for Immigration Visas to Enter the United States 

• Diary Entry of Klaus Langer from December 19, 1938 

 
This exercise helps to explain to students the paper walls of the bureaucracy of immigration.  
Ask students the following…. 

• How long did it take all of these letters to get to these places? 
• Look at the requirements to leave Germany—What do these documents tell you about 

immigration to the U.S. and the money that you need? 
• References the Evian Conference 
• Think about who is writing this? 
• What details are included? 
• How might you use this in your classroom? 

 



U N I T E D  S TAT E S  H O L O C A U S T  M E M O R I A L  M U S E U M

After 1937, Jews needed the following documents from German authorities to leave the country.

• Passport

• Certificate from the local police noting the formal dissolution of residence in Germany

• Certificate from the Reich Ministry of Finance approving emigration, which required:

– Payment of an emigration tax of 25 percent on total assets valued at more than 50,000 R M.

This tax came due upon the dissolution of German residence.

– Submission of an itemized list of all gifts made to third parties since January 1, 1931. 

If their value exceeded 10,000 R M, they were included in the calculation of the 

emigration tax.

– Payment of a capital transfer tax of 25 percent (levied only on Jews) of assets in addition

to the emigration tax.

– Certification from the local tax office that there were no outstanding taxes due.

– Certification from a currency exchange office that all currency regulations had been

followed. An emigrant was permitted to take 2,000 R M or less in currency out of the

country. Any remaining assets would be transferred into blocked bank accounts with

restricted access.

• Customs declaration, dated no earlier than three days before departure, permitting the export

of itemized personal and household goods. This declaration required:

– Submission of a list, in triplicate, of all personal and household goods accompanying the

e m i grant stating their value. The list had to note items acquired before January 1, 1933,

those acquired since January 1, 1933, and those acquired to facilitate emigr a t i o n .

– Documents attesting to the value of personal and household goods, and written 

explanations for the necessity of taking them out of the country.

– Certification from a currency exchange office permitting the export of itemized personal

and household goods, dated no earlier than 14 days before departure.

With the preceding documents, emigrants could leave Germany, if and only if they had valid

travel arrangements and entrance visas for another country. After the union of Germany and

Austria in March 1938, emigrants from Austria holding an Austrian passport had to apply for a

German exit visa before they were permitted to leave the country.

Teaching about the Holocaust

E D U C AT I O N  D I V IS I ON

Documentation Required for Emigration from Germany
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 Documents Required to Obtain a Visa to the United States  
 
The bureaucratic hurdles facing German Jews attempting to emigrate in the late 1930s were 
overwhelming. Nations required extensive documentation that was often virtually impossible to 
obtain. The following is a list of the documents required by the United States to obtain a visa.  
 

• Five copies of the visa application  
 

• Two copies of the applicant's birth certificate  
 

• Quota number (establishing the applicant's place on the waiting list)  
 
Two sponsors: 

• Close relatives of the prospective immigrant were preferred 
• The sponsors were required to be US citizens or to have permanent resident status, and 

they were required to have completed and notarized six copies of an Affidavit of Support 
and Sponsorship  

 
Supporting documents:  

• Certified copy of most recent federal tax return  
• Affidavit from a bank regarding applicant's accounts  
• Affidavit from any other responsible person regarding other assets (affidavit from 

sponsor's employer or statement of commercial rating)  
 
Certificate of Good Conduct from German Police authorities, including two copies of each:  

• Police dossier  
• Prison record  
• Military record  
• Other government records about individual  

 
Affidavits of Good Conduct (after September 1940) from several responsible disinterested 
persons 
  
Physical examination at US consulate  
 
Proof of permission to leave Germany (imposed September 30, 1939)  
 
Proof that prospective immigrant had booked passage to the Western hemisphere (imposed 
September 1939) 



9 
 

Diary Entry of Klaus Langer from December 19, 1938 

 

“Regarding the emigration of my parents I have the following to report. First came two refusals from 
Argentina for lack of letters of credit. The rich uncle in America is unable to assume such financial 
responsibility. We don’t have an affidavit for the U.S. India requires firm employment there, or a 
contract. Father is now trying to make connections in India to obtain a contract. He also wrote to Peru and 
he was told to go to the Uruguayan consulate. Allegedly they Dominican Republic would take ten 
thousand Jews and provide them with visas. However, nothing further is known about that. It probably 
makes no sense to turn to them. However, with a Dominican Republic visa it is possible to get a half-year 
visa for Palestine. Shanghai also accepts Jews, even without a visa, but it is questionable how one can live 
there. The mail also brought no news from Palestine. We had submitted a request for a commercial 
certification.” 

 

Zapruder, A. (ed.). (2002).  “Salvaged Pages.  Young Writers’ Diaries of the Holocaust.”  New Haven:  
Yale University Press. 



 Activity Two  

Journal  

Read the following excerpts from the play. Discuss the content of each excerpt. Read the 
Journal Prompts and take 15 minutes to write in your journals, responding to the quotes 
in light of Anne’s words.  

 
Excerpt One  

ANNE: I couldn’t sleep tonight, even after Father tucked me in and said my prayers with me. I 
feel wicked sleeping in a warm bed when my friends are at the mercy of the cruelest monsters 
ever to walk the earth. And all because they’re Jews. We assume most of them are murdered. 
The BBC says they’re being gassed. Perhaps that’s the quickest way to die. Fine specimens of 
humanity, those Germans, and to think I’m actually one of them! No, that’s not true, Hitler took 
our nationality away long ago.  
 

Excerpt Two  

ANNE: Tonight, after the radio broadcast, Pim asked what was the first thing we wanted to do 
when we’re liberated. For me, I’d be so thrilled I wouldn’t know where to begin. I long to be back 
in school with my friends, ride a bike, swim, whistle, laugh so hard it hurts. I wonder if anyone 
will ever not think about whether I’m Jewish, and just see me as a teenager badly in need of 
some good plain fun.  

Journal Prompts  

“All the people like us are we, and everyone else is they.”  
Rudyard Kipling  
 

“A lie, repeated often enough, eventually gains acceptance.”  
Josef Goebbels  
 

“Goodness, like evil, often begins in small steps. Heroes evolve; they aren’t born.”  
Ervin Staub  
 

* Teacher Note: Asking students to respond to these journal prompts in context to their 
particular school environment is a good jumping off point to making a connection with a 
particular society/government that started a genocide through classification of different 
groups.  

 

Why should students keep a journal?  
* A journal can serve as an avenue of expression about a powerful subject such as the 
Holocaust, especially if students don’t have the opportunity or feel uncomfortable expressing 
themselves in class.  
* A journal can set up a personal dialogue between student and teacher, as students will often 
express themselves more seriously and thoughtfully in writing as opposed to speaking in front of 
a classroom full of their peers.  
* A journal can create opportunities for genuine reflection about both the universal ideas and 
individual experiences within this subject matter and offer greater understanding of both through 
written expression.  

* A journal can serve as a creative outlet for students to create poetry, songs, and drawings in response 

to studying about the Holocaust. 
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Assessing Responsibility Activity 
 

Discuss with your students the term “responsibility”; define what the term “responsibility” means. Divide the 
students into groups and ask them to pretend they are judges and have to assess the “responsibility” of people’s 
actions during the Holocaust.  Cut out the attached cards and pass them around so that each group has several 
cards.  Explain that they are to work in their groups assessing the “responsibility” of the people listed on their 
group cards for what happened during the Holocaust. Together the group must categorize the “responsibility” of 
each person described on each card and sort it into one of the following categories: 

1. Not Responsible 

2. Minimally Responsible 

3. Responsible 

4. Very Responsible 

 

After determining the level of “responsibility”, the groups should work to determine what penalty, if any, they 
will assign to each person on the card? 

 

 

 

 

 

 

 

 

 

 

 

 

 

ramosa
Typewritten Text
11



1. One of Hitler’s direct subordinates, 
such as Heinrich Himmler or Joseph 
Goebbels 

11. A person who voluntarily joined the 
Nazis in the 1930s 

2. A German who voluntarily joined 
Hitler’s special elite, the SS 

12. A person who agreed to publicly take 
the Civil Servant Loyalty Oath (swearing 
eternal allegiance to Adolf Hitler in 
1934) 

3. A German industrialist who financially 
supported Hitler’s rise to power and 
continued to support him verbally 

13. A person who complied with the law 
excluding Jews from economic and social 
life 

4. A judge who carried out Hitler’s 
decrees for sterilization of the “mentally 
incompetent” and internment of 
“traitors” 

14. A person who regularly, 
enthusiastically attended Hitler rallies 

5. A doctor who participated in 
sterilization of Jews 

15. A person who always respectfully 
gave the “Heil Hitler” salute 

6. A worker in a plant making Zyklon B 
gas 

16. A person who served as a 
concentration camp guard 

7. The Pope, who made no public 
statement against Nazi policy 

17. A person who turned the lever to 
allow the gas into the chambers 

8. An industrialist who made enormous 
profits by producing Zyklon B gas 

18. A driver of the trains that went to 
the concentration camps 

9. A manufacturer who used 
concentration camp inmates as slave 
labor in his plants 

19. A diplomat for the Nazi government 

10. An American industrialist who helped 
arm Hitler in the 1930s 

20. The American Government, which 
limited emigration of Jews to the U.S. in 
the 1930s 
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21. The “little guy” who claimed “he 
doesn’t get involved in politics” and thus 
went about his business as quietly as he 
could in the Hitler regime 

26. The policeman who helped round up 
escaping Jews 

22. The soldier who carried out orders 
to roust Jews from their homes for 
“evacuation and resettlement” 

27. A teacher who taught Nazi 
propaganda 

23. The German couple who took up 
residence in a home evacuated by Jews 28. Children who joined the Hitler Youth 

24. The non-Jews who took over a store 
just abandoned by Jews 

29. Parents who sent or allowed their 
children to attend Hitler Youth meetings 

25. The German who refused all pleas to 
participate in hiding and smuggling of 
Jews 

30. The Protestant clergyman who gave 
to the Nazis lists of members of his 
congregation who were 
“non-Aryan.” 

 

1. NOT 
RESPONSIBLE 3. RESPONSIBLE 

2. MINIMALLY 
RESPONSIBLE 

4. VERY 
RESPONSIBLE 
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The Power of Responsibility in the Holocaust and the Age of Genocide 

Assessing Responsibility during the Holocaust 

WRITING EXERCISE: Reflect on the statement below by Kimel. Using this sheet, please write 
a brief essay explaining what this statement means to you. 

PROMPT: “Accepting of responsibility makes for a better society. So, what 
must I do to make things better for people now and in the future? Is mere 
acknowledgement of a wrong and guilt with an expression of sorrow sufficient 
or is there more?” ---Kimel 



What can you do to make a difference? 

 Learn the facts about the Holocaust and other genocides and talk with others about this history. 

These Web sites will help you do this. 

o The Committee on Conscience at the U.S. Holocaust Memorial Museum  

o Teacher’s Guide to the Holocaust  
o Genocide Intervention Network  

o Save Darfur  
o Student Anti-Genocide Coalition  

o Enough: The Project to End Genocide and Crimes Against Humanity  

 

 View films about genocides or host screenings. Some recommended films include “The Killing Fields” 

(Cambodia), “Sometimes in April” (Rwanda), “Hotel Rwanda” (Rwanda) and “Darfur Diaries” 

(Darfur). 

 Keep informed about what is happening in places facing genocide threats. Many of the sites above 

include an opportunity to receive weekly updates via e-mail. 

 Read the “Report of the Genocide Prevention Task Force,” which sets out a blueprint for U.S. 

policymakers on genocide and mass atrocity prevention. 

 Write to your representatives in Congress about what you want them to do in terms of preventing 

genocide. Many of the Web sites listed above provide advocacy advice you may want to read and 

use.  

 Write an op-ed article or letter to the editor of your local newspaper. 

 Raise funds for an organization providing relief for those facing humanitarian crises in the face of 

genocide. Some ideas could include hosting a “Dinner for Darfur,” sell T-shirts, set up a donation 

box at your school or place of worship or ask your school to host a “Battle of the Bands” contest and 

donate the admission fee. 

 Start a STAND: Students Against Genocide Chapter at your school.  

 Encourage your school to adopt anti-genocide curricular materials for both its library and its 

classrooms.  

 Ask your local bookseller and library to display books about genocide and mass atrocities. 

 

Email Danielle.kahane-kaminsky@vanderbilt.edu submissions of original Holocaust and Genocide 

prevention ideas or successful projects.  Selected submissions will be published on the Commission’s 

TeacherTube website. Schools will be recognized at the Annual Day of Remembrance in the State 

Senate Chambers.   

 

http://www.ushmm.org/conscience/
http://fcit.coedu.usf.edu/holocaust/RESOURCE/website.htm
http://www.genocideintervention.net/
http://www.savedarfur.org/content
http://www.standnow.org/
http://www.enoughproject.org/
http://www.ushmm.org/conscience/taskforce/
http://www.hmh.org/ed_write_congress.shtml
http://www.hmh.org/ed_write_op-ed.shtml
http://www.standnow.org/chapters/start
mailto:Danielle.kahane-kaminsky@vanderbilt.edu
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